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i m p l e m e n t a t i o n ^ a n d e v a l u a t i o n .  I t i s d e s i g n e d t o c o o r d i n a t e w i t h 
  
a n d c o m p l i m e n t a d i ^ r i c t p r o g r a m w h i l e a d d r e s s i n g n e e d s 
  






































































































ith^t we,aseducators,should desireforeveiystudent. Throughthe
 



















































































































































































1. Knowledgeand CulturalUnderstanding. 
2. Democratic Understandingand Qvic Values. 
3. Skills Attainment andSocialParticipation. 
thegoals arenot independent of eachother andaredeveloped 





































































































































































































































































































































































































































1 6  
M t h d i s t r i c t i n s e r v i d n g c o m p l e t e d i m p l e m e n t a t i o n o f t h e h i s t o r y - 

s o c i a l s c i e n c e c u r r i c u l u m b e c o m e s t h e j o b o f t h e s i t e p r i n c i p a l .  I n o r d e r 
  
t o c o n d u c t a n a c c u r a t e n e e d s a s s e s s m e n t i t i s i m p o r t a n t t o k n o w w h a t 
  
i n f o r m a t i o n t h e s t a f f a l r e a < f y ' h a s a n d w h a t t h e i r p r i o r i t i e s a r e .  T h i s 
  
c o u l d b e a c c o m p l i s h e d a t s e v e r a l s t a f f m e e t i n g s .  T h e r e a r e a v a r i e t y 
  
o f w a y s t o c o l l e c t i n f o r m a t i o n f r o m a s t a f f .  S o m e o f t h e m a r e 
  
b r a i n s t o r m i n g , q u e s t i o n n a i r e s ^ s u r v e y s , b u z z s e s s i o n s , a n d g r o u p 
  
d i s c u s s i o n s . 
  
A w a r e n e s s o f d i s t r i c t g o a l s i s a g o o d p l a c e t o b e g i n i n t h i s i n s t a n c e 
  
s i n c e a d m i n i s t r a t o r s a r e a w a r e o f t h e s e b u t t e a c h e r s m a y h a v e h a d 
  
l i t t l e e x p o s u r e t o t h e m .  O n e w ^ o f m a k i n g t e a c h e r s a w a r e i s t o 
  
d i s c u s s d i s t r i c t g o a l s i n a m e e t i n g o f t h e e n t i r e s t a f f .  S t a f f m e m b e r s 
  
a r e g i v e n a c o p y o f t h e g o a l s t o k e e p w i t h t h e i r h i s t o i y - s o d a l s c i e n c e 
  
m a t e r i a l s .  A n a w a r e n e s s t h a t t e a c h e r s a t e a c h s c h o o l i n t h e d i s t r i c t 
  
a r e r e s p o n s i b l e f o r t h e i m p l e m e n t a t i o n o f t h e d i s t r i c t g o a l s i s 
  
d e v e l o p e d . 
  
A n u n d e r s t a n d i n g a n d d m i p r e h e n s i o n o f w h a t t h e f r a m e w o r k 
  
e x p e c t s f r o m t e a c h e r s a n d s t u d e n t s i s v i t a l i n a s s e s s i n g w h a t n e e d s 
  
a n d p r i o r i t i e s a r e i n c l u d e d .  W e l l - i n f o r m e d s t a f f m e m b e r s a r e b e t t e r 
  
a b l e t o g i v e m e a n i n g f u l f e e d b a c k .  C o p i e s o f t h e f r a m e w o r k s h o u l d b e 
  
a v a i l a b l e f o r t e a c h e r s u s e a n d r e f e r e n c e .  F e e d b a c k o n t e e c h e r 
  
u n d e r s t a n d i n g o f t h e f r a m e w o r k m a y b e s t b e o b t a i n e d t h r o u g h t h e u s e 
  
o f a q u e s t i o n n a i r e . 
  
A n o t h e r a r e a  u n d e r s t a n d i n g t o d e f i n e i s t h e e x i s t i n g d i s t r i c t 
  










































































































































































































































































































2 4  
M E E D S A S S E S S M E M T 
  




D A T E  * i P  £ 
  
1 .  A t i m e s c h e d u l e f o r c o n d u c t i n s t h e n e e d s 
c t m g i 
  
p a r e d . 
  
2 .  T h e i n f o r m a t i o n t o b e c o l l e c t e d h a s b e e n 
  
d e t e r m i n e d . 
  
3 .  P r o c e d u r e t o c o l l e c t t h e i n f o r m a t i o n h a s b e e n 
  
d e t e r m i n e d a n d a s s e s s m e n t i n s t r u m e n t h a s 
  
b e e n w r i t t e n . 
  
4 .  I n f o r m a t i o n h a s b e e n c o l l e c t e d . 
  
5 .  F e e d b a c k c o l l e c t e d h a s b e e n a n a ^ e d . 
  
6 .  A s c h e d u l e h a s b e e n p r e p a r e d f o r w r i t i n g g o a l s 
  
a n d o b j e c t i v e s . 
  
7 .  G o a l s a n d o b j e c t i v e s h a v e b e e n w r i t t e n . 
  
I V o g r e s s t o d a t e . 
  
H e l p n e e d e d . 
  








































































































































































































































































































































































































































































































































































































































conference. Thepost-observationconference focuson positive
 















































































































































































































































































































































































































































































































Materialscontained in thisappendix were developed lythe Desert Sands
 
Unified School District SocialStudiesTaskForceand are reprinted with the
 

















2. 	 Respecting rights of others.
 




4. 	 Completing a task within a time frame.
 
B. 	 Objectives: Students will...
 
1. 	 acquire skills involved in working with others.
 








4. 	 model and discuss problem solving techniques
 
when conflict arises in the classroom.
 
5. 	 develop an awareness and appreciation for
 
differences in feelings and choices.
 
6. 	 be able to complete a task in a given time.
 
7. 	 become familiar with stories, fairy tales and
 











1, Building a sense of self and self-worth.
 
2. 	 Exploring the school community.
 
B. 	 Objectives: Students will...
 




2. 	 have an appreciation and empathy for others.
 
3. 	 learn about the topography, buildings, streets,
 
transportation and human activities around the school.
 








1. 	 Historical and cultural empathy
 
2. 	 Observing different ways people lived in earlier days
 
B. 	 Objectives: Students will...
 
1. 	 gain insight and perspective of peoples in past and how
 
things change with time.
 








A Child's Place in Time and Space
 








a. 	 Fair play and good sportsmanship.
 
b. 	 Respect for the rights and opinions of others.
 
c. 	 Respect for the rules we all must live by.
 
d. 	 Recognizing the value of hard work.
 
2. Dynamics of problem solving and decision making:
 
a. 	 Sharing and care of supplies
 
b. 	 Sharing work space
 
c. 	 Solving problems collaboratively
 
B. 	 Objectives: Students will...
 
1. 	 show an understanding of the rules important for
 
working together in a classroom.
 
2. 	 learn to work cooperatively and share materials.
 












1. 	 Effects of changes in the local area.
 
2. 	 Building map skills.
 
3. 	 Connection of neighborhood to the world near and far.
 
4. 	 People working together to get the Job done.
 
B. 	 Objectives: Students will...
 
1. 	 observe changes in the local landscape and analyze their
 
effects on families and others.
 
2. 	 make the transition from 3-dimensional floor maps to
 





3. 	 examine the neighborhoods many geographic and
 
economic connections with the larger world.
 
4. 	 become aware of basic economic concepts, goods and
 
services, and specialization in work people do.
 
5. 	 develop empathy and sensitivity toward working people.
 






1. 	 Our families, cultures and traditions
 
2. 	 People in other cultures
 
3. 	 People living today and people from long ago
 
B. 	 Objectives: Students will...
 




2. 	 describe the ways in which people, families, and ethnic
 
groups are alike and different.
 
3. 	 appreciate cultural diversity and its impact.
 






People Who Make a Difference
 




1. 	 People who supply food and clothing
 
2. 	 People who distribute goods
 
B. 	 Objectives: Students will--­
1. 	 develop an appreciation of the many people who make a
 




2. 	 become aware of the interdependence of consumers,
 
producers, processors, and distributors in this process.
 
3. 	 explain sources of goods available locally.
 
4. 	 develop economic understandings of human wants and
 
needs: scarcity and choice, the importance of
 
specialization, and the importance of international trade.
 
5. 	 develop an appreciation of the difference between past
 




6. 	 gain an understanding of the geographic concepts related
 
to the production and distribution of goods.
 




1. 	 Our families now (our parents and grandparents)
 
2. 	 Families long ago (our ancestry)
 
B. 	 Objectives: Students will...
 
1. 	 understand and appreciate family and ancestral heritage.
 
2. 	 compare and contrast family traditions, practices, and
 
values - past and present.
 
3. 	 develop a beginning sense of history, an awareness of the
 
geography of family migration and time span during
 
which these events occurred.
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1. 	 Cultures that influence our heritage
 
2. 	 Individuals who made a difference
 
B. 	 Objectives: Students will...
 




2. 	 be introduced to individuals, ordinary and extraordinary,
 












I. 	 Geography - Physical and Cultural
 
A. 	 Topics: (Narrative)
 
Geography is more than being able to recognize landforms and
 
read a map. It plays an active part in children's everyday
 
lives. There are five fundamental themes in geography which,
 
if incorporated into the classroom curriculum, will help
 
children better understand how their geographic setting has
 
had important effects on where and how their locality
 
developed and will continue to develop.
 
B. 	 Objectives: Students will...
 
have a clear understanding of geographic settings of their local
 
region using the five themes of geography, (location; place;
 
human/environment interaction; movement; regions)
 
II. 	 Local native Americans
 
A. 	 Topics: (Narrative)
 
American Indians who lived in the region should be
 
authentically presented and wherever possible invite local
 
native Americans to make presentations and give input. This
 
study of native Americans should provide students a shared
 
humanity that cuts across time and culture.
 
B. 	 Objectives: Students will...
 
authentically present the native Americans in the region
 
including why they settle where they did, their tribal identity,
 
their social organization and customs, structures they built and
 
relationship of these structures to climate and environment,
 
methods for getting food, clothing, and utensils, trading policies,
 




III. 	Explorers and Settlers
 
A. 	 Topics: (Narrative)
 
Children need to look at the people who came into their region
 
and the impact each new group had on those who came before.
 
B. 	 Objectives: Students will...
 
1. 	 understand the impact each new group had on the
 
landscape, including the buildings, streets, political
 
boundaries, names, customs, and traditions that continue
 
today; the people who have continued to come to this
 
region; and the rich legacy of cultural traditions that
 
new-comers brought with them.
 
2. 	 compare and contrast the economy, modes of living,
 
resources, transportation, impact on the lands,
 
governments they established, and other marks settlers
 
left on the land.
 
3. 	 analyze how decisions being made today also will leave
 
their effects, good or bad, for those who come after.
 
IV. 	Local Community and County: Past and Present
 
A. 	 Topics: (Narrative)
 
In this unit children in third grade will learn that their local
 
community is a dynamic living and changing phenomena.
 
B. 	 Objectives: Students will...
 
1. 	 understand and explain that people choose to live in
 
areas that provide resources that meet their needs.
 
2. 	 demonstrate how topography and climatic features
 
influence life styles and economy.
 
3. 	 analyze how people work to influence public policy, elect
 




4. 	 identify and observe that their community is made up of
 
immigrants from all over the world and that the
 




5. 	 make, read and interpret various maps, graphs, charts,
 








I. 	 Our Nation's History
 
A. 	 Topics: (Narrative)
 
To understand the common memories that create a sense of
 
community and continuity among people, children should
 
learn about the classic legends, folktales, tall tales, and hero
 
stories of their community and nation.
 
B. 	 Objectives: Students will:
 
1. 	 appreciate those who dared to move into unknown
 
regions through biographies of the nation's heroes and of
 
those who took the risk of new and controversial ideas
 
and opened new opportunities for many.
 




3. 	 examine today's great movement of immigrants into
 




II. 	 National holidays and symbols
 
A. 	 Topics: (Narrative)
 
Through stories and the celebration of national holidays,
 
children should learn the meaning of the nation's holidays and
 
the symbols that provide continuity and a sense of community
 
across time, for example, the flag, the eagle. Uncle Sam, and the
 
Statue of Liberty. They should learn the Pledge of Allegiance
 
to the flag and the national songs that express American ideals
 
such 	as: "America the Beautiful," "The Star Spangled Banner",
 
and "America." Through learning about national holidays and
 
symbols, children gain an understanding of the significance of
 
the principles upon which our country was founded.
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B. 	 Objectives: Students will...
 
1. 	 leurn about the role of religion in the founding of this country
 
and understand the intense religious passions that have
 
motivated people to find new homelands with religious
 
freedom, to fight for their religious beliefs, and to make great
 
personal sacrifices in the name of their religion.
 
2. 	 identify national holidays and symbols that provide continuity
 









California: A Changing State
 










Climate, Vegetation and Wildlife, Resources
 














clothing, dance, games, food, art
 
G Legends and Beliefs
 
III. Exploration and Colonial History (3 weeks)
 
A. 	 European Exploration/Why and Who
 
Economics, Politics ­




Serra, Crespi, Portola, deAnza and others
 
C
 Influence of Geography
 




IV. Missions, Ranches, Mexican War for Independence (5 weeks)
 
A. 	 Missions, Presidios
 




B. 	 Ranches, Haciendas, Pueblos
 




C	 Independence from Spain/Effects on Alta California
 
V. 	 Goldrush, Statehood, Westward Movement (6 weeks)
 
A. 	 "Foreign" Inroads
 
B. 	 Four Major Events
 
1. Bear Flag Revolt
 










comparison of Spanish, Mexican, California
 
governments, land grants and property rights
 
VI. 	Period of Rapid Population Growth, Large Scale Agriculture and
 








Economics and Construction (ethnic groups-














A. 	 Technology, Industry, and Commerce
 














E Problems and Problem Solvers
 








United States History & Geography
 
Making a New Nation
 




B. Pacific Northwest Indians
 
C Great Plains Indians
 
D. Eastern Woodland Indians
 
















III. Settling the Colonies (6 weeks)
 






2. African Trade Link
 

















Anne Hutchinson and Roger Williams
 
D. The 	Middle Colonies
 




William Penn and the Quakers
 




























6. William Pitt and Edmund Burke
 
7. Loyalists vs Tories
 










9. Declaration of Independence
 






13. King George III
 
















C Immigrants from Europe
 




F. Lewis and Clark
 
G Indian Resistance and "Trail of Tears"
 
VII. The New Nations Westward Expansion (7 weeks)
 








E Folklore, diaries, journals, mapping activities
 
F. Santa Fe Trail
 




I. Map Studies of Land Acquisition
 




A. People of many races, religions, and national origins
 
B. Ending of Slavery
 
C Contributions of Americans
 
D. Waves of immigration from 1850 to today
 
E Contributions of Immigrants
 








3. Bill of Rights
 
R Safeguard our Freedoms
 
I. Change within the framework of the law
 










Materials contained in this appendix were handouts obtained in classes
 
























a.lower family size,extension,& stability
 
b.two incomes,divorce,& single parents
 










the information based economy

b. need for flexibility,communication &
 










a.cooperative worK and the naturai approach
 
b.lowering the affective filter
 
c. peer support for language development
 
d.tailoring language experience to needs
 








c.role diversity & leadership opportunities
 








COGPtfrtve Ijemlno BeeoureeetoTeachers eoeies of wNch miy be obtained from Resourcestor Teachers
 


















































































who do the reading
 































"You're great at this"
 

































"I Appreciate how well
 
"Name things you learned from
 
everyone in this group someoneelse; Didwealllisten?;
 
is Listening..." Whatcan wedotolisten better?"
 
"Class,look at how "Did we all participate? "Count
 
your Responese Mode Chips­well everyone in the
 




equally?" "How can we make
 
tributing"
 sure everyone hasa part?"
 
"Did your team stay oh task?­
'Your team has been
 
Talk it over." "How did you get

right on task"
 back on task?"
 











"Nice Helping John" " 













to use the Inner Voice?" How
The Jets are using
 








"Did everyone bring In their
 
"Everyone on the Care assignment? Whatdid It doto
 
Bears gets3pointsfor thegroup iftheydid not? Make
 
a plan... How can we t>e sure
bringing in their
 
everyone brings In their liome^
homework"
 
work? Write ft down. Did w^
 
stick to our plans?
 
From:Spencer Kagan's Forcopies write:Resourcesfor Teachers,Suite201,
 
07AM rsaminn CaDistrano.Laauna NIfluel,CA 92677 (714)582-3137
 
W AT MAK ;s T E DIFFE lENCE?
 











GROUPS "TOLD" TO COOPERATE
 


















TOP PRIORITY: GET THE JOB DONE
 




RESPONSIBILITY FOR EACH OTHER
 




















































































































































































































































































































TEACHER DIRECTED QUESTIONS - ORAL RESPONSE
 COOPERATIVE STRIP PARAGRAPH
 



































® Johnson & Johnson
 
/■ 
Cooperative Lesson Worksheet 
Grade Leve] : Subject Area: 
Step 1. Select a lesson 
Step 2. Make Decisions. 
a. Group size 
b. Assignment to groups: 
c. Room arrangement: 
d. Materials needed for each group: 
e. Assigning roles: 
Step 3. Set the Lesson. State, in language your students understand: 
a. Task 
b. Positive interdependence: 
c. Individual accountabi l ity: 
d. Criteria for success: 





Step k: Monitor and Process
 






c. 	Plans for processing (feedback)
 






c. 	Notes on individuals:
 




























































DESCRIPTION OF TASKS 














0iar^lr.g Itfon plcKM to inelud* cooperative interaetian can be txme~coK$ur.ing at
 
firtt, Mere ie a quick leteen plan uorkeheet uhich can be ueed initially to ensure all
 
the critical elersente of cooperative learning are incorporated into ifour lessons. As
 














II. 	SET THE LESSON
 









VILL BE DONE BT: Teacher
 
lodiridual Groups Individuals
 FOCUS VILL BE OX: Whole Class _ ^ 
 






































































































































































 ^^ach <JiidA/d: pm^/^ed on^t^ <>r}e ^^ort o/ ^>e
 
/tz/t/UfV) »ia.iet/o^, Si// et/i^ilutLt'c^d Of)/lauj cue// C//^
 
AX/i'^/er f/iji /idifi/e. o/i// l/P ^ /^er' c<jorc/s^ €^i(/} s/c/zQm/~ A/iS
 
O/ece^
/ o/ /Ajt j'^ioujpuzz./^ Su/: Ae /7eeds A/^ ^roc/us
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• Read individually silenily.
 
• Have someone read if cloud
 
• Read alfernctely witho partner,
 




-Use the sfudy quide to help you
 
identify the intormation you
 
need to know '
 
-Moke notes of any additional
 




TALK ABOUT YOU WILLTEACH
 
THIS information to your ©ROuP
 









• Draw a map or picture to demonstrate
 














Materialscontained in thisappendix were handoutsobtained atthe Des^t
 























Bruce Joyce & Beverly Showers
 









COMPONENT SKILL Use Size
 
1 Theory & Lecture
 80% 5% 5% 0.01%
 
1 Modeling & Demos
 90-95% 50% 5% 0.03%
 
Practice & Feedback
 95-100% 80-90% 5% 0.39%
 
Coaching























• is feedback not Evaluation
 
IS staff development participants working with otlier panicipants
 
is focused on only a few items at a time
 
• is peer problem solving
 
• is support-group companionship
 
• is cuiriculiim adaptation and development
 
• is analysis ofapplication
 
• is feedback on student performance
 




• is technical feedback
 
• is confidence building
 
• is systematic Practice, Practice,Practice
 
• is affective communication
 
• is personal facilitation
 
• is what ensures transfer of training
 
cor.L idoiir 1:i 1 1tv
 























!• PRE CONFERENCE Teacher and coach will jointlyi
 
establish purposes of the lesson.
 
describe the teacher behaviors/interactions desired^the more reluctant and
 
describe the student behaviors/interactions desired^^^® inexperienced the
 
® xr -i 	 coach the more you should
^	 describe sequence of lesson begin the coachLg by
 
describe concerns focusing on student, rather
 
identify focus of observation teacher, behaviors
 
describe the role of the observer
 
set up logistics for coaching
 
II. OBSERVATION Coach will:
 
° observe and document jointly identified behaviors/interaction patterns
 
III. ANALYSIS/PLANNING Coach will:
 
analyze student and teacher behaviors
 






identify/label areas to be discussed
 
decide on opening/debriefing/closing statements
 
draft goal/objective for growth
 
IV. POST CONFERENCE Teacher and coach will:
 








^	 analyze why the behaviors/interactions were/were not performed
 
discuss and determine goal/objective for growth
 













PURPOSE: 	The teacher prepares the peer coach by specifying Che
 
areas to be observed.
 
The Planning Sheet is used to identify, clarify and record what area
 
of the lesson the peer coach is to observe, and it is on this area that feed
 
back will 	be provided for the teacher. The peer coach lists the goals
 
identified by the teacher, and if requested makes additional notes specify
 
ing management and content issues to be observed.
 
Working together the teacher and the peer coach decide and agree on
 
the specifics of the observation. They specify the instructional strategy
 
Co be implemented in the practice lesson, the content and any issues per—
 
Cinent to students. This provides the teacher and peer coach a plan to
 
organize processing of the coaching feedback that follows the classroom
 
observation. Both agree and record the time and place for Che processing.
 








PURPOSE: 	Coaching observations generate a learning environment
 
for members to experience the process of providing feed
 
back to one another as they practice/refine teaching
 
skills. The peer coach records their observations in
 
the section entitled Observation Sheet.
 
The major function of the peer coach is to observe and to later help the
 
teacher read the responses of the students during the lesson. Based on
 
observed interactions the peer members make decisions about necessary skills
 









PURPOSE: Processing observations involves establishing an
 
atmosphere for good coaching, an environment of
 
mutual trust, in which the teacher and the coach
 
consider ways to strengthen the lesson.
 
Placing the Observation Sheet between them the peer coach and the
 
teacher refer to notes about observable behaviors and interaction between
 
Che teacher and the students. An important function of peer coaching is an
 
increased awareness of alternatives in implementing teaching strategies.
 
The coaching process results in an enhanced understanding specific of teach
 
ing strategies—why does the instructional strategy work, how does it work,
 
what are its major elements, how can it be appropriately adapted to various
 
content and diverse student populations.
 
To conclude the coaching feedback, the peer coach and the teacher dis
 
cuss and determine future goals/objectives for growth. Together they deter
 
mine the logistics for the next observation, specifying the focus, date and
 
time for the next coaching observation.
 











What is the object of the lesson?
 
What sheltered strategy(ies) will be used?
 
























Should I bring up additional observations or suggestions, or discuss
 
only the ones we have listed?
 




2) TAUGHT BACKGROUND KNOWLEDGE; I NOTES 96
 








Pointed out integrated material
 
3) TAUGHT ESSENTIAL VOCABULARY
 
















—Overhead Board Chan Other:
 




—Initially substituted an easy word or phrase
 













—Pictures to teach idiomatic expressions
 






_Students used manipulative materials
 

























_Studentsexplained how they arrived at their answers
 
_btudents did simple tasks
 
_Students made up questions
 




How do you feel about the lesson?
 




Observation on agreed upon areas include:
 
Observed Behavior Student Response
 
B 	TO STRENGTHEN INSTRUCTION
 
Were there aspects of the lesson we might improve?
 































Precise Communication NOT Meta-Communication
 
Well-timed
 NOT Poorly timed
 







COLOriLE; 718.1 PEER COACHING
 
AU- CHASE, AURORA & WOLFE, PAT
 
Tl * OFF TO A GOOD START IN PEER 2aV RQ
In EDUCATIONAL LEADERSHIP VU6 N8 P37 MAV 89
 
AU: CHRISCO, INCRID M.
 
HI 	 «.-« -v .9
 
??: ;5!u5bnKo'i"HlHT0m»O AKO .EE; COACHIKO EAOORAH
 
rf! ERS SPECTRUM V7 N3 P17-21 SUM 69
 
AU; GOLDBERG, MARK F.
 
Tl: PORTRAIT OF JAMES GRAY ^
 
RF: EDUCATIONAL LEADERSHIP V«t7 N3 P65-68 NOV 89
 
t"- school"?mprovehent through peer support

RF: THRUST V19 H3 P2«»-28 NOC-V-DEC 89
 
Til ?^SFJbISi5SL''GRo5TK5D'*lupPoRT T^ COACHING
 
RF: educational LEADERSHIP VU6 N8 P35-38 MAY 89
 
^T^i ^crplJS?io'N: SSrt5go?[A?;SS"AND'-frE ?RO?EfsnO^AL^DErE^OPMENT OF TEACHERS
 
RF; MIDDLE SCHOOL JOURNAL P28-32 HAY 88
 
AU: HOFFETT, KENNETH L. tc CLISBY, MARA
 
Tl: SHARE THE ADVENTURE OF ''"R COACHING
 
RF: SCHOOL ADMINISTRATOR P1U-15 JAN 88
 
AU- BARNES. RONALD E. fc MURPHY, JOHN F.
 
Tl - STAFF DEVELOPMENT: HELP TEACHERS HELP THEMSELVES...
 
rf! executive EDUCATOR P23,29 SEP 87
 
n! ON^TWCHERS^COACHI NG TEACHERS: A CONVERSATION WITH BRUCE JOYCE
 
RF; EDUCATIONAL LEADERSHIP P12-17 FEB 87
 
AU: GARMSTON, ROBERT J.
 
Tl: HOW ADMINISTRATORS SUPPORT PEER COACHING
 




Tl: COACHING IN STAFF DEVELOPMENT
 
RF: SAN MATED COUNTY OFFICE OF EDUCATION P1-2 FEB 87
 
AU: HOFFETT. KENNETH L. tc ST. JOHN, JANE Ic ISKEN, JO ANN _
 
Tl: TRAINING AND COACHING BEGINNING TEACHERS: AN ANT I DOTE TO REALITY SHOCK
 








GOLDFILE: 718.1 PEER COACHING
 
AU: NEUBERT, GLORIA A. & BRATTON, ELIZABETH C.
 
Tl: TEAM COACHING: STAFF DEVELOPMENT SIDE BY SIDE
 
RF: EDUCATIONAL LEADERSHIP , P29-32 FEB 87
 
AU: PUSCH, LINDA & MCCABE, JOANNE & PUSCH, WAYNE
 
Tl: PERSONALIZED ON-SITE COACHING: A SUCCESSFUL STAFF DEVELOPMENT PROJECT
 
RF: EDUCATION CANADA P36-39 FALL 85
 
AU: ROY, PATRICIA A. & LAURIE, SHIRLEY DENTON & BROWNE, DIANE
 
Tl: COOPERATIVE LEARNING: TRAINING AND FOLLOW-UP IN TWO SCHOOL DISTRICTS
 




Tl: TEACHERS COACHING TEACHERS
 




Tl: IMPACT I I: A TEACHER-TO-TEACHER NETWORKING PROGRAM
 




Tl: IMPACT I I AND THE PROBLEM OF STAFF DEVELOPMENT
 









What is the object of the lesson?
 
What sheltered strategy(ies) will be used?
 
















When is the classroom observation scheduled—*date and time?
 
Stance during the observation where would you like for me to be?
 
Seated ______ Circulating Other
 
Should I bring up additional observations or suggestions, or discuss
 
only the ones we have listed?
 













__ Review^ past lessons
 
Pointed out integrated material
 























__hiitially substituted an easy wordorphrase
 














—Picturesto teach idiomatic expressions
 






_Students used manipulative mat^riaic
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